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Example in Action
In a French/German lesson, students learn a new phrase and how to 
say it with a good accent by using it themselves repeatedly. The guided 
practice phase involves whole-class choral repetition, often punctuated 
with selecting individuals to respond. This is significant  
in building confidence, ensuring repeated practice of smaller steps can 
be achieved. 
In Music and English use of the visualizer ensures there are learning 
activities where the teacher and students are able to engage 
interactively, with plenty of modelling and affirming feedback  
to re-teach knowledge.

It is important that teachers continually evaluate the success rate of students. 
Success rate that falls too low suggests the need to revisit modelling or further 
guided practice. Success rate that is too high suggests lack of challenge. 
Optimal success level is evidenced at 80% although this should be used as 
an overarching benchmark as realistic to achieve this neatly for all students 
in a class minute by minute.

Example in Action
In History high expectations of success rate is set. This relies on regular 
assessing of student knowledge to determine whether lesson plans 
should be altered. Students are monitored through questioning, 
modelling, and providing scaffolding tasks to ensure students are 
being challenged at the correct level. As a result learning groups in 
Year 9 may work at different rates, to ensure opportunity to go back: to 
re-teach, re-explain remodel; to return to more secure ground, trying 
different approaches if the success rate is too low. If the success rate is 
much higher, this suggests the requirements of setting of more difficult 
problems to deeper student understanding.

The most successful teachers provide for extensive practice both in the 
classroom and out. An essential feature of independent practice is that 
students draw on their own resources. This required them to rely on recall 
from memory, reinforcing connections and natural pathways. Teachers 
need to teach students how to do this including independent use of 
exemplers, mark schemes, etc.

Example in Action

Obtain a High Success Rate8

Independent Practice9

In Art students are required to independently work on pages in their 
sketchbook.  Students are given an overview of pages they should 
complete, and are provided the tools they need to draw on their own 
resources.  Students utilse the overview pages provided and rely on memory, 
building fluency through repeatedly engaging in the processes taught.
In D & T students are provided with a guidance booklet.  Students are able 
to access this at all times on Teams, providing support on presentation, 
annotation and reference to levelling.  Prior to starting the coursework 
teachers provide students with the tools required to complete it. This then 
allows students to work independently on their coursework.



VISION

This vision is driven through our school curriculum. Our aim is  
to ensure that the curriculum delivers the following principles:

MISSION STATEMENT

‘Hedingham School seeks to create a challenging and stimulating 
learning environment that encourages high expectations for all 

learners. Students are prepared for life in the 21st century through 
a safe, caring and supportive environment. We strive to foster 
positive relationships with students and staff, offering mutual 

respect for all members of the community.’

ready  respect  safe
O U R  S C H O O L  M OT TO  I S :

To provide the knowledge and skills 
required to be successful learners

To create resilient and independent learners who are  
able to meet the challenges of the 21st century

To prepare learners for the next step in their education 

To broaden their horizons through a rich  
and varied enrichment programme

To encourage learners to be active citizens who 
contribute positively to the community

knowledge and skills

resilient and independent

next step

 broaden  horizons 

active citizens

hedingham school and 
sixth form school mission 
statement vision

   
This allows for checking of student understanding and an avenue for 
systematic feedback and corrections. Although we cannot see the mechanics 
of the mind of every student, we can look for clues.

Example in Action
A range of questioning strategies are utilized across the school.   
These strategies unlock the full power of questioning, each  
seeking to achieve a particular objective:
In PE the use of Think/pair/share is frequently implemented. This 
provides students with the space to think, to air initial thoughts, 
prepare to give answers and to rehearse.  All students are involved 
and subsequent discussions then have lots of material to explore.   
In Music Cold calling is utilized to engage with the student-teacher 
dialogue with time to think, not be allowed to hide, dominate or be 
overlooked.

More than using the responses of a few to gauge understanding of the 
class or asking whether students have any questions, more sophisticated 
methods are required to check individual comprehension.

Example in Action
In Drama and Computer Science use of mini-whiteboards are utlised 
for all students to have the opportunity to answer questions. In RVE  
a number of students are often asked to explain knowledge they  
have previously learnt to the class aloud.  
English lessons give the chance to multiple students to offer their 
version, showing what they understand and in doing so, different 
responses throw up subtle points for further teaching. This generates 
feedback about what part of the material requires revisiting, and 
students are elaborating on knowledge in the relevant schemata.   
This will strengthen connections to improve long term retention. 

All students need to practice, but that practice must be guided so that 
the chance of forming misconceptions is minimised.  Guidance fuels 
higher success, which in time sharpens enthusiasm and motivation.

continued overleaf

Ask Questions5

Check for Student Understanding6

Guided Student Practice7



whole school curriculum aim

Our aim is to provide challenges and successes for all by offering diverse 
opportunities in and out of the classroom. Our curriculum is structured 
to ensure that each individual’s academic and personal development is 
fulfilled.
We offer a vibrant learning environment where students are encouraged 
to ‘think’ and explore strategies to grasp and apply knowledge.  Our 
curriculum is carefully sequenced to ensure that students’ understanding of 
key knowledge, skills and concepts are built over their time at Hedingham.
Our broad and balanced curriculum is not limited by the walls of our 
classrooms and is enhanced through all aspects of school life including:

Assemblies
Leadership opportunities
Trips and Visits
Clubs and enrichment

Careers advice  
and guidance

Personal development  
and focus days

   
This is born from a recognition of the limitations of the working memory 
and a need to break down procedures and concepts into small steps.  The 
implication here is that teachers need to invest time in analyzing their 
wider curriculum and lesson planning to see how it can be broken down 
into manageable chunks.

Example in Action
In Dance lessons, students do not try to learn a whole routine from 
start to finish.  Students use progressive part practice, learning 
the first step, the first and second, the first, second and third ……. 
Building slowly seeking to secure success at each stage.

This is a central feature of giving good explanations.  Models can be physical 
representations (exemplars, model opening paragraph), conceptual 
models (a representation of a system such as behaviour of particles in solids, 
liquids or gas) or explicit narration of our thought processes (how to tackle 
an exam question).

Example in Action
Worked examples, demonstrating how to solve problems, and 
thinking aloud are all teaching strategies that teachers can use to 
aid student learning.  These strategies allow students to focus on the 
specific task, reducing the overall demand on their cognitive load.  In 
Maths students are shown many worked examples to ensure general 
patterns are clear.  Narrating the thought process supports students 
in their capacity for metacognition and self-regulation by modelling 
their own thought processes when engaging in the task.

This is referred to as a “cognitive apprenticeship” with students being 
provided with a (temporary) support offer until they can develop a level  
of independence.

Example in Action
In the classroom a useful tool is a writing frame to scaffold writing tasks.  
For example, in English, the use opening sentences for literacy analysis:
Throughout the novel, the author ……... a structure that helps to 
discuss a long-running theme.
A very common feature of teaching is to provide paragraph structures 
as scaffolds:
PEE: Point, Evidence, Explain

Present New Material using small steps2

Provide Models3

Scaffold difficult tasks4



 

subject curriculum planning

In order for Teaching to be outstanding we have to look beyond just 
pedagogy.  An effective and well planned curriculum is equally powerful 
in generating successful learners.

Commitment of time and energy in curriculum design is a worthy 
investment.  We provide release time for our leaders to continually evolve 
their subject curriculum to ensure that it is sequenced in such a way as to 
focus specifically on the fundamental concepts that underpin the subject.  
Students awareness of these key concepts ensures that they develop a 
deep understanding that can be applied to unseen problems (rather than 
a sequence of information to be entrenched in the Long Term Memory and 
regurgitated in an examination).

The design of a successful subject curriculum includes consideration of 
three key aspects:

 Subject content  –  Knowledge related to subject.

 Subject skills        – Skills you need to be able to successfully 
        complete a task.

 Subject concepts – An underlying intent  of the subject.

A focus on these areas promotes a deeper understanding rather a 
superficial “coverage” of a syllabus.

How does this work in practice? Case Study
Learning how to draw is at the heart of the Art curriculum.  The Art 
curriculum is spiralled, repeatedly visiting key learning (mark making, 
composition, colour, proportion and perspective).
This process enables students to develop dexterity and eloquence in 
their visual expression.  This knowledge can be applied to numerous 
modes and medias.  Whether the theme is still life, landscape or 
portraiture, students employ the centralised drawing principles  
and generate beautiful sketchbooks that students are taught to  
view as an artistic object in its own right.

teaching and learning 
principles
As previously detailed within this handbook, we avoid prescriptive 
pedagogy and encourage teachers to draw on their own professional 
strengths.  The ingredients of “PACE” provide an overarching expectation 
of elements we expect to see in high quality first teaching but we use our 
CPD time, alongside educational evidence and research, to broaden staff 
awareness of how to facilitate these ingredients of T&L excellence.

Rosenshine’s “Principles in Action” provide a clear and simple framework 
to support teachers with practice that is born out of consideration of 
cognitive science and inference of the mechanics of The Working Memory 
Model (research that has influenced our curriculum design).

Rosenshine’s Principles provide realistic and manageable steps towards 
supporting staff in consistently including the ingredients of “PACE” in the 
breadth of classes that they teach.

ROSENSHINE’S PRINCIPLES 
OF INSTRUCTION

 
   
Typically new information is only stored if we can connect it to knowledge 
that we already have. As a result, prior knowledge is a major factor in our 
capacity to learn new information. Unless there is frequent retrieval, we are 
unable to store information successfully.

Example in Action

Maths and Science both use revisiting as a starter to all lessons. This, 
on occasions, will revisit information from the previous lesson/s but 
in the best cases will revisit previous learning that underpins (or inter 
connects) with the planned content of the current lesson. The more 
interconnected  the information is, the easier it is for students to  
make sense of new related content. Both Maths and Science use 
starter questions at the beginning of each lesson.
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Example of this in practice: PE

The PE Department have designed a curriculum that considers the three 
areas of subject content, subject skills and subject concepts in the following 
way in a Rugby Unit of Work:

The inclusion of a subject concept supports the formation of a schema 
which can be adapted to other games that fall under the umbrella of 
“invasion games”.  In effect, developing a deep understanding of this subject 
concept will support learning and progress in other sports that mirror similar 
principles.

Example of this in practice: Maths

The technique 
required to perform 
a pass in rugby. A 
breakdown of the 
technical points. 
Additionally, 
knowledge of rules 
are required ie pass 
backwards only.

The ability to execute 
a range of passing 
skills in rugby 
including pop pass, 
spin pass etc.

The principle of 
invasion games 
and the successful 
exploitation of space 
in an attacking sense.
eg a range of passing 
allows an attacking 
play to develop.

Subject Content
(knowledge)

Subject Skills
(particular skill or ability 

to perform a task)
 

Subject Concept
(an underlying principle 

of  the subject)

Solving a Linear 
equation

Inverse Operations

Manipulation of 
Algebra

Problem solving

Procedural fluency

Subject Content
(knowledge)

Subject Skills
(particular skill or ability 

to perform a task)
 

Subject Concept
(an underlying principle 

of  the subject)

what do we constitute as 
“excellence in the 
 classroom”?

“An effective school is a school full of effective classrooms”
Dylan Williams

We strive to ensure that students at Hedingham School enjoy great 
lessons, every lesson, every day.  To achieve this level of consistency we 
require a model framework for teachers to work from.

We do not insist on prescriptive pedagogy – we encourage each teacher 
to bring their personality into the classroom, to utilise their own individual 
strengths to best effect.

We promote the expectation that lessons consistently include the key 
ingredients (centralised principles) of effective teaching that we frame as 
“PACE”.
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using a knowledge of long 
term memory to inform 
curriculum design

Leaders consider the limitations of the working memory in designing 
curriculum.

With working memory only capable of processing a limited amount of 
information at once, there are considerable implications when considering 
curriculum planning and lesson planning.

Theory surrounding schema building, especially in connecting new 
knowledge to that previously learned provides a scientific rationale for 
effective sequencing and revisiting.  Interconnectivity of information 
provides a well formed schema which supports efficient and fluent recall.

As such consideration is applied to managing cognitive load, as well as 
how to effectively build schemas.

We actively seek to avoid “lethal mutations” Dylan Williams generated 
through chopping and changing different topics (risking a danger of a 
curriculum that becomes a noise of disjointed and unconnected ideas).

transfer
Sensory 
memory

Working 
memory

Long-term 
memory

External 
input

attention

retrieval

rehearsal

teaching and learning
“our core purpose”
Teaching and Learning is our core business. Teaching and Learning sits at the 
very heart of Hedingham School. It permeates into everything that we do 
and is in the very centre of all school development planning. We endeavour 
to ensure that we provide an environment in the classroom that allows our 
learners to flourish and grow, one that inspires and nurtures a lifelong thirst 
for learning. We strive to meet every child’s individual need and value their 
journey and the destination. Our curriculum provides a breadth that covers 
traditional academic subjects but also meets the needs of the modern world.
To maximise the growth of Teaching and Learning within the school, we have 
structured key approaches that encourage the continued professional growth 
of our teaching staff. We share Professor John Hattie’s belief that after students 
themselves, teachers have the biggest impact on learning. As such, much time 
and effort is directed to ongoing professional development; examples of this 
include:

Continued Professional Development (CPD) for all teaching staff that 
is personalised to meet each individual’s professional need and that 
draws on the very best practice from around the school

Regular dedicated time, ring fenced for Teaching and Learning 
development, for teaching staff to work collaboratively in their 
subject team (focusing on curriculum development, strategies  
to encourage deeper thinking and problem solving, strategies  
to develop “knowledge” rather than “information” and  
becoming specialists in their subjects).

A research and development community that explores  
the latest and most effective pedagogy within education.

Opportunities for leadership training, development and growth at 
all levels (leadership in the classroom, leadership at Middle Leader 
level, Pastoral leadership as well as aspiring Senior Leadership - 
NPQ opportunities).

A strong monitoring structure that schedules regular classroom 
observations across all departments in the school, involving all  
staff and providing key information for subject and whole school 
development planning.
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Example of this in practice: PE

The PE Department have designed a curriculum that considers the three 
areas of subject content, subject skills and subject concepts in the following 
way in a Rugby Unit of Work:

The inclusion of a subject concept supports the formation of a schema 
which can be adapted to other games that fall under the umbrella of 
“invasion games”.  In effect, developing a deep understanding of this subject 
concept will support learning and progress in other sports that mirror similar 
principles.

Example of this in practice: Maths

The technique 
required to perform 
a pass in rugby. A 
breakdown of the 
technical points. 
Additionally, 
knowledge of rules 
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backwards only.
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subject curriculum planning

In order for Teaching to be outstanding we have to look beyond just 
pedagogy.  An effective and well planned curriculum is equally powerful 
in generating successful learners.

Commitment of time and energy in curriculum design is a worthy 
investment.  We provide release time for our leaders to continually evolve 
their subject curriculum to ensure that it is sequenced in such a way as to 
focus specifically on the fundamental concepts that underpin the subject.  
Students awareness of these key concepts ensures that they develop a 
deep understanding that can be applied to unseen problems (rather than 
a sequence of information to be entrenched in the Long Term Memory and 
regurgitated in an examination).

The design of a successful subject curriculum includes consideration of 
three key aspects:

 Subject content  –  Knowledge related to subject.

 Subject skills        – Skills you need to be able to successfully 
        complete a task.

 Subject concepts – An underlying intent  of the subject.

A focus on these areas promotes a deeper understanding rather a 
superficial “coverage” of a syllabus.

How does this work in practice? Case Study
Learning how to draw is at the heart of the Art curriculum.  The Art 
curriculum is spiralled, repeatedly visiting key learning (mark making, 
composition, colour, proportion and perspective).
This process enables students to develop dexterity and eloquence in 
their visual expression.  This knowledge can be applied to numerous 
modes and medias.  Whether the theme is still life, landscape or 
portraiture, students employ the centralised drawing principles  
and generate beautiful sketchbooks that students are taught to  
view as an artistic object in its own right.

teaching and learning 
principles
As previously detailed within this handbook, we avoid prescriptive 
pedagogy and encourage teachers to draw on their own professional 
strengths.  The ingredients of “PACE” provide an overarching expectation 
of elements we expect to see in high quality first teaching but we use our 
CPD time, alongside educational evidence and research, to broaden staff 
awareness of how to facilitate these ingredients of T&L excellence.

Rosenshine’s “Principles in Action” provide a clear and simple framework 
to support teachers with practice that is born out of consideration of 
cognitive science and inference of the mechanics of The Working Memory 
Model (research that has influenced our curriculum design).

Rosenshine’s Principles provide realistic and manageable steps towards 
supporting staff in consistently including the ingredients of “PACE” in the 
breadth of classes that they teach.

ROSENSHINE’S PRINCIPLES 
OF INSTRUCTION

 
   
Typically new information is only stored if we can connect it to knowledge 
that we already have. As a result, prior knowledge is a major factor in our 
capacity to learn new information. Unless there is frequent retrieval, we are 
unable to store information successfully.

Example in Action

Maths and Science both use revisiting as a starter to all lessons. This, 
on occasions, will revisit information from the previous lesson/s but 
in the best cases will revisit previous learning that underpins (or inter 
connects) with the planned content of the current lesson. The more 
interconnected  the information is, the easier it is for students to  
make sense of new related content. Both Maths and Science use 
starter questions at the beginning of each lesson.

Daily Review1



whole school curriculum aim

Our aim is to provide challenges and successes for all by offering diverse 
opportunities in and out of the classroom. Our curriculum is structured 
to ensure that each individual’s academic and personal development is 
fulfilled.
We offer a vibrant learning environment where students are encouraged 
to ‘think’ and explore strategies to grasp and apply knowledge.  Our 
curriculum is carefully sequenced to ensure that students’ understanding of 
key knowledge, skills and concepts are built over their time at Hedingham.
Our broad and balanced curriculum is not limited by the walls of our 
classrooms and is enhanced through all aspects of school life including:

Assemblies
Leadership opportunities
Trips and Visits
Clubs and enrichment

Careers advice  
and guidance

Personal development  
and focus days

   
This is born from a recognition of the limitations of the working memory 
and a need to break down procedures and concepts into small steps.  The 
implication here is that teachers need to invest time in analyzing their 
wider curriculum and lesson planning to see how it can be broken down 
into manageable chunks.

Example in Action
In Dance lessons, students do not try to learn a whole routine from 
start to finish.  Students use progressive part practice, learning 
the first step, the first and second, the first, second and third ……. 
Building slowly seeking to secure success at each stage.

This is a central feature of giving good explanations.  Models can be physical 
representations (exemplars, model opening paragraph), conceptual 
models (a representation of a system such as behaviour of particles in solids, 
liquids or gas) or explicit narration of our thought processes (how to tackle 
an exam question).

Example in Action
Worked examples, demonstrating how to solve problems, and 
thinking aloud are all teaching strategies that teachers can use to 
aid student learning.  These strategies allow students to focus on the 
specific task, reducing the overall demand on their cognitive load.  In 
Maths students are shown many worked examples to ensure general 
patterns are clear.  Narrating the thought process supports students 
in their capacity for metacognition and self-regulation by modelling 
their own thought processes when engaging in the task.

This is referred to as a “cognitive apprenticeship” with students being 
provided with a (temporary) support offer until they can develop a level  
of independence.

Example in Action
In the classroom a useful tool is a writing frame to scaffold writing tasks.  
For example, in English, the use opening sentences for literacy analysis:
Throughout the novel, the author ……... a structure that helps to 
discuss a long-running theme.
A very common feature of teaching is to provide paragraph structures 
as scaffolds:
PEE: Point, Evidence, Explain

Present New Material using small steps2

Provide Models3

Scaffold difficult tasks4



VISION

This vision is driven through our school curriculum. Our aim is  
to ensure that the curriculum delivers the following principles:

MISSION STATEMENT

‘Hedingham School seeks to create a challenging and stimulating 
learning environment that encourages high expectations for all 

learners. Students are prepared for life in the 21st century through 
a safe, caring and supportive environment. We strive to foster 
positive relationships with students and staff, offering mutual 

respect for all members of the community.’

ready  respect  safe
O U R  S C H O O L  M OT TO  I S :

To provide the knowledge and skills 
required to be successful learners

To create resilient and independent learners who are  
able to meet the challenges of the 21st century

To prepare learners for the next step in their education 

To broaden their horizons through a rich  
and varied enrichment programme

To encourage learners to be active citizens who 
contribute positively to the community

knowledge and skills

resilient and independent

next step

 broaden  horizons 

active citizens

hedingham school and 
sixth form school mission 
statement vision

   
This allows for checking of student understanding and an avenue for 
systematic feedback and corrections. Although we cannot see the mechanics 
of the mind of every student, we can look for clues.

Example in Action
A range of questioning strategies are utilized across the school.   
These strategies unlock the full power of questioning, each  
seeking to achieve a particular objective:
In PE the use of Think/pair/share is frequently implemented. This 
provides students with the space to think, to air initial thoughts, 
prepare to give answers and to rehearse.  All students are involved 
and subsequent discussions then have lots of material to explore.   
In Music Cold calling is utilized to engage with the student-teacher 
dialogue with time to think, not be allowed to hide, dominate or be 
overlooked.

More than using the responses of a few to gauge understanding of the 
class or asking whether students have any questions, more sophisticated 
methods are required to check individual comprehension.

Example in Action
In Drama and Computer Science use of mini-whiteboards are utlised 
for all students to have the opportunity to answer questions. In RVE  
a number of students are often asked to explain knowledge they  
have previously learnt to the class aloud.  
English lessons give the chance to multiple students to offer their 
version, showing what they understand and in doing so, different 
responses throw up subtle points for further teaching. This generates 
feedback about what part of the material requires revisiting, and 
students are elaborating on knowledge in the relevant schemata.   
This will strengthen connections to improve long term retention. 

All students need to practice, but that practice must be guided so that 
the chance of forming misconceptions is minimised.  Guidance fuels 
higher success, which in time sharpens enthusiasm and motivation.

continued overleaf

Ask Questions5

Check for Student Understanding6

Guided Student Practice7
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Example in Action
In a French/German lesson, students learn a new phrase and how to 
say it with a good accent by using it themselves repeatedly. The guided 
practice phase involves whole-class choral repetition, often punctuated 
with selecting individuals to respond. This is significant  
in building confidence, ensuring repeated practice of smaller steps can 
be achieved. 
In Music and English use of the visualizer ensures there are learning 
activities where the teacher and students are able to engage 
interactively, with plenty of modelling and affirming feedback  
to re-teach knowledge.

It is important that teachers continually evaluate the success rate of students. 
Success rate that falls too low suggests the need to revisit modelling or further 
guided practice. Success rate that is too high suggests lack of challenge. 
Optimal success level is evidenced at 80% although this should be used as 
an overarching benchmark as realistic to achieve this neatly for all students 
in a class minute by minute.

Example in Action
In History high expectations of success rate is set. This relies on regular 
assessing of student knowledge to determine whether lesson plans 
should be altered. Students are monitored through questioning, 
modelling, and providing scaffolding tasks to ensure students are 
being challenged at the correct level. As a result learning groups in 
Year 9 may work at different rates, to ensure opportunity to go back: to 
re-teach, re-explain remodel; to return to more secure ground, trying 
different approaches if the success rate is too low. If the success rate is 
much higher, this suggests the requirements of setting of more difficult 
problems to deeper student understanding.

The most successful teachers provide for extensive practice both in the 
classroom and out. An essential feature of independent practice is that 
students draw on their own resources. This required them to rely on recall 
from memory, reinforcing connections and natural pathways. Teachers 
need to teach students how to do this including independent use of 
exemplers, mark schemes, etc.

Example in Action

Obtain a High Success Rate8

Independent Practice9

In Art students are required to independently work on pages in their 
sketchbook.  Students are given an overview of pages they should 
complete, and are provided the tools they need to draw on their own 
resources.  Students utilse the overview pages provided and rely on memory, 
building fluency through repeatedly engaging in the processes taught.
In D & T students are provided with a guidance booklet.  Students are able 
to access this at all times on Teams, providing support on presentation, 
annotation and reference to levelling.  Prior to starting the coursework 
teachers provide students with the tools required to complete it. This then 
allows students to work independently on their coursework.




